
School Improvement Plan 
 for Student Achievement 2017-18  

 

School: NDDHS/IS Principal: Angela Grandy 

  Vice-Principal(s): Mike Deighton 

Area of Focus:  Literacy  
 Overall Goal:    If all teachers in all subject areas (disciplinary literacy) develop criteria driven learning goals, co-create success criteria with students, give timely descriptive feedback, and implement 
targeted reading and writing instructional strategies (F.P. benchmark assessments, leveled guided reading instruction, explicit teaching strategies), then students will use success criteria, descriptive 
feedback and reading strategies to improve their reading levels and this will reflect an overall increase in the percentage of students who meet the standard on the OSSLT. 
 
Needs Assessment / Where Are We Now?? 
 
Complete this section with data that is driving your decision-making to establish your goal above and If/Then statement below for the first Cycle of Inquiry.  
-         78% of students who wrote the OSSLT in March 2017 were successful. 
 
The table below shows the results for participating students over the last three years. 

2014 – 2015 2015 – 2016 2016 -2017 

69% 64% 78% 

 

Tracking a cohort, in relation to Provincial standard in reading from grade 6 in 2013 to OSSLT in 2017: 

• 72% (46) met the provincial standard in Grade 6 and were successful on the OSSLT; 
• 8% (5) did not meet the standard in Grade 6 but were successful on the OSSLT; 
• 11% (7) met the standard in Grade 6 but were not successful on the OSSLT; and 
• 9% (6) did not meet the standard in Grade 6 and were not successful on the OSSLT. 

Tracking a cohort, in relation to Provincial standard in writing from grade 6 in 2013 to OSSLT in 2017: 

• 67% (43) met the provincial standard in Grade 6 and were successful on the OSSLT; 
• 12% (8) did not meet the standard in Grade 6 but were successful on the OSSLT; 
• 12% (8) met the standard in Grade 6 but were not successful on the OSSLT; and 
• 8% (5) did not meet the standard in Grade 6 and were not successful on the OSSLT. 

 
Grade 7’s 
 
Reading 

• 93% of the students for whom we have data scored at or above the provincial standard on Gr. 6 EQAO Reading. 

• Only 7% (4 students) did not meet the provincial standard on Gr. 6 Reading.  Of these students, 75% (3 students) achieved a level 2. 
 
Writing 

• 95% of the students, for whom we have data, scored at or above the provincial standard on Gr. 6 EQAO Writing. 

• 5% (3 students) did not meet the provincial standard on Gr. 6 Writing.  Of these students, 100% achieved a level 2. 
 

 
 
 
 

 



PLAN ACT ASSESS REFLECT 
PLAN: Needs Assessment 

Where are we now? 
ACT: Evidenced-Based Strategies/Action 

What are we going to do? 
ASSESS: Monitor/Gather Data 

How are we doing? What evidence do you have? 
REFLECT: Analyze/Reflect 

How did we do? Where to next?  

1st  CYCLE OF INQUIRY 
Starting June 29, 2017 

 
Based on the data above, complete an If/then statement 
for the first cycle of inquiry 

 
If/Then Statement: Posted by October 10, 2017 
If we continue to identify the strengths and needs of our 
struggling readers using the Fountas & Pinnell Benchmark 
Assessment tool, and use this analysis to implement 
appropriate strategies based on our findings, then 
achievement in student reading will improve. 

 

Actions will be outlined in the first three learning team 
meetings through the “SIPSA Monitoring Template” 

and summarized here at the end of the cycle – 
November 17th. 

 
Review Data for Gr. 7 & 8 Students: 

- Gr. 3 & 6 EQAO scores for reading & writing 
- Gr. 6 EQAO reading results for questions 0 – 50% 

of Gr. 7 students answered incorrectly 
- Gr. 6 and/or Language grades 
- IEP information 

 
Review Data for Gr. 9 Students: 

- Gr. 3 & 6 EQAO scores for reading & writing 
- Gr. 6 EQAO reading results for questions 0 – 50% 

of Gr. 7 students answered incorrectly 
- Gr. 8 Language grades 
- Previous F&P Benchmark Assessment results  
- IEP information 

 
Review Data for Gr. 10 Students: 

- Gr. 3 & 6 EQAO scores for reading & writing 
- Gr. 6 EQAO reading results for questions 0 – 50% 

of Gr. 7 students answered incorrectly 
- 2017 OSSLT questions 0 – 50% of Gr. 10 students 

answered incorrectly 
- Gr. 9 Language grades 
- Previous F&P Benchmark Assessment results  
- IEP information 

 
Based on above data, assess Gr. 7 – 10 students who 
would benefit from pre-assessment/reassessment of 
literacy skills using F&P Benchmarks to determine gaps 
in skills 
 
Use intentional instructional strategies based on above 
data and results from F&P Benchmarks to attempt to fill 
gaps in students’ literacy skills 
 
 

 

Data Gathering will be outlined  and collected in the 
first three learning team meetings through the “SIPSA 

Monitoring Template” and summarized here at the end 
of the cycle – November 17th  

 
Diagnostic F&P Benchmark Assessment results for Focus 
Students: 
Level T 
Level X 
Level U 
 
Students performing @ Level 2 @ mid-term: 
Gr. 9 Academic – 7/33 
Gr. 9 Applied – 7/16 
Gr. 10 Academic – 4/25 
Gr. 10 Applied – 4/18 
 
ND students who are achieving below standard on Gr 6 
EQAO & OSSLT struggle making inferences and 
understanding non-fiction texts  
 
 
 
 
 

 
 

Reflections of Learning Teams work for cycle one will 
be summarized here at the end of the cycle by 

November 17thand posted on Insite 
 
Team members dug deep into the EQAO data for ND 
students, examining the % of students selecting specific 
incorrect response to identify gaps: decoding, implicit 
meaning, summary and main ideas of non-fiction texts 
and supporting details.  
 
It is worthwhile for students performing at Level 2 to be 
assessed using F&P Benchmarks to assess literacy levels 
at beginning of semester (Gr. 9 &10) and term one (Gr. 
7&8); reassess at end of year  
 
Teachers can identify their intentional strategies during 
this cycle to address identified gaps: guided reading, 
think alouds, revisiting success criteria and assisting 
students to create individualized strategies “toolboxes” 
 
Next steps: 
 
We will continue to assess Level 2 students using F&P 
Benchmarks to determine reading levels and gaps to 
close. 
 
We will continue with guided reading. 
 
We will work with colleagues to introduce literacy across 
the curriculum, especially focused on making inferences 
and understanding non-fiction text.  
 
 
 
 
 
 
 
 
 
 
 

2nd  CYCLE OF INQUIRY  
Starting November 20, 2017 

Actions will be outlined in the three learning team 
meetings through the “SIPSA Monitoring Template” 

and summarized here at the end of the cycle on 

Data Gathering will be outlined and collected in the 
three learning team meetings through the “SIPSA 

Reflections of Learning Teams work for cycle two will 
be summarized here at the end of the cycle on 

 March 9th, 2018, and posted on Insite 



Complete this section with any new data from your 1st 
Cycle of Inquiry. 
 
  
If/Then Statement: Posted by December 1, 2017 
 
If we identify the strengths and needs of our struggling 
readers through the analysis of Fountas & Pinnell 
Benchmark Assessment and plan whole class strategy 
instruction and intentional guided instruction based on 
our findings, then student achievement in reading will 
improve. 
 

 March 9th, 2018 
 
 

- Reviewed past EQAO and OSSLT questions that 
our students did poorly on as a team, anticipate 
student answers, and for multiple choice 
question infer why they chose what they did.  

- Gave common pre-task questions to students, 
analyzed results to plan intentional instruction 
(whole group, small group, and one-on-one), 
gave a similar post-task, shared 
results/reflections with the literacy team.  

- Administered the Fountas & Pinnell Benchmark 
Assessment on all Focus students and other 
students of concern. 

- Built relationships with students to increase 
student well-being and engagement in literacy. 

- Used oral testing, technology, scribing, and 
levelled texts to support our varied learners. 

- Allowed choice in reading material to respond to 
areas of interest. 

- Used formative assessment (e.g. multiple drafts 
with timely feedback) 

- Provided models and templates 
- Built teacher capacity around strategies to 

improve student understanding (e.g. Reading 
between the lines, underlining, sketch noting, 
making jot notes, highlighting, “teach back”, 
process of elimination) 

- Gradual release of responsibility – modelling 
(think alouds), shared, guided, and then 
independent tasks 

 
 

 
 

 
 

Monitoring Template” and summarized here at the end 
of the cycle on March 9th, 2018 

 
Diagnostic F&P Benchmark Assessment results for Focus 
Students: 
 

Level W/Z Level U/V Level Q 

Level Z Level R Level P 

Level X Level T/U Level P 

Level X Level V Level T-W 

Level V Level U  

 
 
Observations: 
Students performing below level 3: 

- Performed better on nonfiction texts in topics of 
interest and in formats with which they were 
familiar. 

- Struggled to demonstrate understanding of 
increasingly complex nonfiction texts. 

- Showed increased understanding when given 
opportunities to respond orally, rather than 
solely written tasks. 

- Demonstrated more engagement and 
improvement with task completion when they 
were given opportunities to utilize assistive 
technology, scribes, levelled texts, models and 
templates. 

 

 
Teachers from across grades and panels have 
demonstrated a growth mindset by working 
collaboratively to discuss and plan intentional 
instruction (both whole group and small group) to 
improve gaps in student learning.  Strategies to improve 
student understanding have been shared and tried.   
 
It became evident that when student engagement, 
wellness, and individual learning needs were put to the 
forefront, then there were noted improvements in the 
amount and level of student work completed and in 
student achievement of the learning goal. 
 
It was noted that students had more difficulty with 
nonfiction texts with increasingly complex and 
unfamiliar vocabulary. 
 
Next Steps: 
 
We will continue to give common tasks to students and 
to share student work and strategies at the learning 
team table.  We will build our capacity around pre, 
during, and after reading strategies focussing on 
increasing vocabulary to improve our students’ abilities 
to read and understand more complex text and higher 
order questions. 
 

 

3rd CYCLE OF INQUIRY  
Starting March 19, 2018 

Complete this section with any new data from your 2nd 
Cycle of Inquiry  
 
 
If/Then Statement: Posted by March 30, 2018 

 
If we teach students pre-reading, during reading, and 
after reading vocabulary strategies, then students will 

Actions will be outlined in the three learning team 
meetings through the “SIPSA Monitoring Template” 

and summarized here at the end of the cycle by        
June 15th, 2018.  

 
- Purchased copies of When Kids Can’t Read by Kylene 

Beers for all of the Literacy Learning Team. 

- Read the chapter on vocabulary strategies and 

discussed what we already do and what strategies 

each teacher would like to try out. 

Data Gathering will be outlined and collected in the 
three learning team meetings through the “SIPSA 
Monitoring Template” and summarized here at the end 
of the cycle by June 15, 2018. 
 
  
 
 
This Tell them from Me survey question from May 2017 and teacher 
observation from EQAO questions where NDDHS students in 2017 scored 
below standard were used as pre-data.  
 

Reflections of Learning Teams work for cycle three will 
be summarized here at the end of the cycle by June 
15th, 2018, and posted on Insite 
 

- Showing that there is a variety of ways to learn 
vocabulary and students need to find what works 
best for them. 

- Students understanding instructions better when 
they understand the vocabulary being used. 



be able to read and understand more complex text and 
higher order questions. 
 

- Committed to doing a pre-task with our students and 

trying out some new strategies to improve 

understanding of vocabulary and to improve 

student’s understanding. 

- Looked at a website (www.vocabulary.com) that 

helps students with vocabulary words (gives them a 

more expanded definition, synonyms, antonyms, root 

words/prefixes/suffixes, and uses it in sentences). 

- Tried a number of different strategies with a gradual 
release of responsibility to the student (read alouds, 
think alouds, using vocabulary trees, teacher 
intentionally using the word in class prior to students 
being exposed to the word, teaching 
prefixes/suffixes, using graphic organizers, and 
logographic cues etc.) 

- As a team, collaborated on tasks around vocabulary 
and brought student pre- and post-work to the table 
for sharing and reflection. 

- Documented student learning using photos and 
observations.  Reflected on the IMPACT of our 
intentional instructional moves. 
 

 
 
Survey data: 

• When the initial survey used the words “advocate” and 
“advocacy”, we noted that some students asked for clarification 
or a definition of those words.   

• Only 23% of NDDHS students surveyed felt they had an advocate 
at the school. 

 
Teacher observations:   

• If students don’t understand the vocabulary in the questions, 
then they answer the questions incorrectly. For example, in EQAO 
questions we examined where students had to infer the meaning 
of unfamiliar words in context, 52% of our students performed at 
standard. 

• From classroom observations, conversations, and products, it was 
noticed by all Gr. 7 – 12 teachers on the learning team, that 
students often don’t understand texts because they don’t 
understand key vocabulary in the text. 
 

Our hypothesis:   
If we focus our work around expanding students’ repertoire of vocabulary 
strategies, then we will increase students’ ability to read and understand 

more complex text and higher order questions. 
 
Our findings over the cycle: 
 
Round One: 
 

 
Percentage of Students who felt they had an advocate at school. 

Original Question from  
Tell them from Me 
 
-using the words 
“advocate” and 
“advocacy” 
PRE-task 

More Student Friendly vocabulary in 
Question 
 
“I have someone at school who 
consistently provides encouragement 
and can be turned to for advice. 
POST-task 

 
23% 

 
85% 

 
 
 
 
Round Two: 

- There is significant improvement for ESL learners 
when teachers review key verbs that are needed for 
understanding instructions (e.g. predict, research). 

- Teachers found working collaboratively and 
monitoring made their lessons much more intentional 
and based on student need. 

- Learning team’s work was much more data driven 
and employed the pre-test, planned instructional 
teaching, and post-test model in this cycle. 

- Found a great IMPACT on student learning from our 
evaluation of student products, conversations, and 
observations of students, as evidenced from the data 
in column two. 

- Teachers saw a benefit to working collaboratively 
within a team of grade 7 – 12 teachers, as they could 
identify, and instructionally response to, a continuum 
of strategies used by students in grades 7 – 12. 

 



Below are a few samples of student work of teachers’ intentional 
instructional strategies tried from Kylene Beers’ book, “When Kids Can’t 
Read”. 

   
 
 
 
 
 
 
The chart below summarizes our findings in Round Two. 
 

Focus Students Achieving  
                         Level 3 or 4 

**indicates entire class data 

Grade/Class Pre-task Post-task 

Grade 7 33% 100% 

Grade 9 Academic 67% 
42% ** 

100% 
100% ** 

Grade 10 
Academic/Applied 

0% 100%  

 
Round Three: 
 

- From teacher observation during the online work using 
www.vocabulary.com and from student conversations, it was 
evident that many students were engaged and enjoyed learning 

vocabulary in a “game” type format (Vocab. Jams).  Some 
students also liked to increase their score and 
compete against themselves and their classmates. 

- One teacher who teaches Science and Geography commented 
that students “are starting to take the skills learned in English 
and move it into their science & geography class - pulling apart 
new, complicated words and trying to figure out what they 
mean.”  The teacher is seeing an improvement in understanding 
of new subject specific words.  After work with these words the 
teacher gave a Post test and 96% of the class showed 
understanding of the new words. 
 
 

Grade 9 Applied 

Using Kylene 

Beer’s Vocabulary 

Trees as a strategy. 

Using Logographic Cues (a 

strategy from Kylene 

Beer’s book) in high school 

English classes to improve 
understanding of words. 

http://www.vocabulary.com/


 
 
 
_____________________________________________________________ 
 
The chart below shows our Fountas & Pinnell Pre- and Post-results for the 
Cycle three. 
 

Benchmark Assessment testing results 

Focus Student Pre (Feb.) Post (May) 

1 R T 

2 P Q 

3 Z (at end of levels)  

4 Q Q (improvement in 
fluency noted) 

5 U V 

6 V Beyond Z 

7 U Y 

 
- Five out of six students (83%) who had not maxed out of the  

F & P levels improved their reading this semester by at least one 
level. 

- One out of six students (17%) remained the at the same level; 
however, there was improvement noted in their fluency score. 

 
 
 

    

Students in high school used 

logographic cues as a 

strategy to improve 

comprehension of vocabulary 

words.  Teachers observed 

this strategy really helped 

some students to improve 

understanding of unfamiliar 

words. 
 


